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Stakeholders in management education are increasingly demanding external validation
of learning and quality assurance. In this essay, I contend that, given the rapid increase
in the number of universities offering business programs around the world, AACSB
accreditation is more important than ever. The goal of this essay is, therefore, to provide
accurate information about accreditation issues that impact business faculty and help
faculty understand the value of AACSB accreditation to management education. Another
goal is to facilitate an open discussion about how AACSB accreditation impacts business
schools and perhaps motivate faculty to reconsider their perceptions about it.
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The U.S. Department of Education Commission on
the Future of Higher Education recently issued its
report, which stated: “A framework that aligns and
expands existing accreditation standards should
be established (i) to allow comparisons among in-
stitutions regarding learning outcomes and other
performance measures, (ii) to encourage innova-
tion and continuous improvement, and (iii) to re-
quire institutions and programs to move towards
world-class quality relative to specific missions
and report measurable progress in relationship to
their national and international peers” (U.S. De-
partment of Education, 2006: 20). AACSB-accredited
business schools are committed to being respon-
sive to the Commission’s above-mentioned recom-
mendations, and AACSB accreditation processes
and products are well suited to support these de-
mands as well. For example, accreditation stan-
dards are mission based and encourage innova-
tion and continuous improvements, which results
in a variety of quality programs. Additionally,
AACSB’s business school database, Data Direct, is
used by schools to compare themselves to other
schools around the world and as a benchmark.

Nonetheless, comments in recent articles (Julian
& Ofori-Dankwa, 2006; Pfeffer & Fong, 2002, Trank &
Rynes, 2003) reflect confusion about AACSB ac-
creditation. My intention here is to address several
issues cited by Julian and Ofori-Dankwa (2006).
The prevalence of what I believe are inaccurate

perceptions can contribute to schools failing to
realize the full range of benefits that can accrue
from AACSB accreditation. Additionally, if these
perceptions are believed to be true, they can lead
to inaccurate assessments of problems business
schools may be facing. For example, faculty may
believe that AACSB standards are preventing
them from implementing a program change when
in fact the barrier lies elsewhere. As a former man-
agement professor, I had many incorrect notions
about AACSB accreditation and know that many of
my colleagues have similar perceptions.

Faculty may believe that AACSB
standards are preventing them from
implementing a program change when
in fact the barrier lies elsewhere.

Therefore, I will provide an alternative view of
AACSB and accurate information about AACSB ac-
creditation and its impact on business schools, not
as an attempt to control information or limit dis-
cussion about AACSB accreditation, but to provide
information that will encourage a healthy debate
about AACSB and motivate faculty to explore their
perceptions about accreditation.

AACSB FACILITATES PROGRESSIVE BUSINESS
SCHOOL STRATEGIES

Julian and Ofori-Dankwa (2006) claim that accred-
itation standards have a negative effect on strat-
egy. In particular, they suggest that accreditation
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is incongruent with the current rapidly changing
environment because it makes schools less likely
to adapt strategy in response to changes. Accord-
ing to a survey of 300 deans from 25 countries,
factors contributing to change include the faculty
shortage, increased competition, reductions in
funding, and so forth (Fairbank, Labianca, &
LeClair, 2005). While the higher education industry
is certainly experiencing much change, AACSB ac-
creditation has a positive, not a negative impact
on strategic performance in such an environment.
Before proceeding, however, I acknowledge that
there is a lack of published, hard, and systematic
data on AACSB’s positive strategic impact. None-
theless, I use the best available information to
support my position here: anecdotal, empirical,
and descriptive data, examples from deans, AACSB
studies, AACSB accreditation standards, and pub-
lished articles.

AACSB strives not to interfere with strategy. In
fact, a major role for AACSB is assisting schools in
strategic management to facilitate long-term suc-
cess. Strategic management is one of the three
broad categories of accreditation standards (par-
ticipants and assurance of learning are the other
two) and reflects the importance of strategy in suc-
cessful business schools (see Appendix for all 21
standards). A school’s mission statement, the foun-
dation of its strategy, is the basis for determining
the appropriate mix of degree programs, faculty
resources, student services, and other key func-
tions; therefore, schools make these decisions in-
dependently, given broad accreditation guide-
lines. Information from DataDirect (AACSB, 2007),
the world’s largest business school database, il-
lustrates the variety of accredited business schools
reflected by their missions. Table 1 indicates the
number of schools categorized into seven mission-
emphasis combinations of teaching, intellectual
contributions, and service. The variety of missions,
and therefore, strategies reflected in Table 1 would
be impossible if AACSB impeded strategy.

Strategy has been shown to have a positive ef-

fect on performance (Hopkins & Hopkins, 1997;
Miller & Cardinal, 1994; Rogers, Miller, & Judge,
1999). Furthermore, Ireland and Hitt (2005) indicate
that strategic leadership is crucial for success in
fast-changing environments and is a source of
competitive advantage. Numerous elements of
their definition of strategic leadership (creating a
vision, establishing balanced organizational con-
trols, etc.) are consistent with accreditation expec-
tations. Additionally, Ireland and Hitt’s recommen-
dation to remain “focused on the future” (Ireland &
Hitt, 2005: 74) is entirely consistent with mission-
linked standards and the strategic orientation that
AACSB endeavors to foster. Strategic leadership is
encouraged by way of the initial accreditation and
maintenance processes that evaluate the school’s
strategy implementation and mission integrity. It
is also encouraged through AACSB conferences
(e.g., Continuous Improvement Conference); semi-
nars (e.g., Strategic Management Seminar); arti-
cles in BizEd (e.g., “The Global Footprint”) and
other products. Overall, AACSB encourages busi-
ness school administrators to become strategic
leaders by motivating them to think long term and
develop competitive advantages.

One major competitive advantage that accred-
ited schools enjoy is quality, particularly when
compared to competitors that do not have an es-
tablished reputation. While worldwide demand for
quality assurance is common in industry (e.g.,
TQM, ISO, etc.), it is quite new to universities. His-
torically, universities were entrusted with teach-
ing students while providing little, if any, evidence
of learning outcomes achievement. Recently, the
United States Department of Education Commis-
sion on the Future of Higher Education was formed,
in part, to examine the need for increased account-
ability and quality in higher education (U.S. De-
partment of Education, 2006). Similar demands
have been made by agencies in other countries
such as the Quality Assurance Agency for Higher
Education in the U.K. AACSB accreditation helps
schools react strategically to key constituents in
their external environment by establishing long-
term accountability regarding the content of their
educational products.

I contend that AACSB accreditation contributes
to a school’s ability to demonstrate quality in a
manner analogous to ISO. King, Lenox, and Ter-
laak (2005) found that ISO certification provides
valuable information about the quality of a firm’s
management. Firms physically distant from their
buyers and firms with foreign buyers are more
likely to seek ISO certification. In other words, buy-
ers attach value to certification when they are un-
able to access the quality of processes at their

TABLE 1
Mission Statement Emphasis

Teaching, Intellectual Contributions, Service 205 (44%)
Intellectual Contributions, Teaching, Service 57 (12%)
Teaching, Service, Intellectual Contributions 2 (�1%)
Intellectual Contributions, Service, Teaching 0
Equal Teaching/Intellectual Contributions, Service 154 (33%)
Teaching, Equal Intellectual Contributions/Service 28 (6%)
Equal Teaching, Intellectual Contributions, Service 17 (4%)
Total 463

Note. This table is based on 2005–2006 data.
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suppliers. In effect, they depend on certification to
communicate quality. This relationship is similar
to that which exists between business schools and
students, faculty, employers, governments—all of
which can be viewed as consumers of educational
products. Buyers of educational products derive
value from AACSB accreditation in the form of
quality assurance, even though they do not know
the intricacies of the accreditation process. For ex-
ample, Dr. Bob O’Keefe, Head of the School of Man-
agement at the University of Surrey, suggests that
since securing accreditation, “the school has at-
tracted American expatriates living in the area
and accreditation has also helped the school at-
tract more applicants from outside the UK, partic-
ularly from Asia.” He also proposes that AACSB
accreditation demonstrates quality and the brand
recognition function it provides the school is valu-
able, particularly in markets such as India and
China (Personal communication, 3/19/2007). In to-
day’s global environment, the quality assurance
that AACSB accreditation provides is likely to be
more valuable than ever. Given the multitude of
business schools competing with each other
around the world, a well-established brand like
AACSB is vital for schools to demonstrate quality
and can be a source of competitive advantage.

One particular AACSB-accredited school is a
prime example of how quality can be turned into a
competitive advantage. The Kenneth W. Monfort
College of Business at the University of North Col-
orado earned the 2004 Baldrige National Quality
Award (National Institute of Standards and Tech-
nology, 2004) following a multiyear implementa-
tion of the Baldrige criteria to drive improvement
within its programs. Criteria for this award include
numerous performance and continuous improve-
ment measures that are congruent with AACSB
standards. According to the former dean of the
college, Joe Alexander, AACSB helps foster a
“quality mentality.” He also suggests that there
are numerous parallels between AACSB and the
Baldrige Award criteria, such as a focus on mis-
sion, processes aligned to drive continuous improve-
ment, and a strong emphasis on learning outcomes
(Personal communication, 3/8/2007). Marketing itself
as the only business school to have earned the
Baldrige Award gives Montford a competitive advan-
tage as is the higher quality that results from the
award and accreditation processes.

There is also evidence that accreditation is often
seen to be a part of a school’s improvement strat-
egy. Schools in both the initial accreditation and
maintenance of accreditation process benefit from
access to AACSB’s DataDirect. With information
from this database, schools can create benchmark-

ing reports containing salary, enrollment, finan-
cial, demographic, mission, and other types of data
that contribute to strategic improvements. The pre-
accreditation mentor or peer review team guide an
institution through the accreditation process, much
of which is directed toward strategic development.
Both accredited schools and those seeking initial
accreditation benefit from peer reviews, which pro-
vide assistance in strategic development and mo-
tivation for improvement. Peer reviews are a form
of external quality control and provide valuable
ideas for improvement. For example, comments
from Dean Edward J. Schoen, from the Rohrer Col-
lege of Business at Rowan University (personal
communication, 3/13/2007), are illustrative of the
long-term value that schools derive from AACSB
accreditation:

I strongly believe the successful AACSB ac-
creditation effort undertaken by the Rohrer
College of Business (COB) has resulted in ma-
jor improvements. In preparing for accredi-
tation, we reviewed, developed and imple-
mented important processes that continue to
keep us focused on continuous improvement.
Rowan University significantly increased the
financial support provided to the Rohrer COB
that enabled us to hire additional faculty and
increase faculty development support. Our
faculty members have significantly enhanced
their scholarly activities, and have gained a
greater sense of pride and accomplishment
by achieving the accreditation. Likewise, hav-
ing the accreditation has assisted us in the
recruitment of both students and faculty
members by providing an external validation
of quality. Finally and perhaps most impor-
tantly, we successfully developed and imple-
mented an outstanding assessment program
through which we can document successful
learning outcomes and spotlight program im-
provement initiatives.

I argue further that AACSB positively influences
strategic performance by motivating schools to fo-
cus on activities consistent with their mission.
AACSB accreditation also facilitates interaction
with, and feedback from, other accredited schools.
The standards promote continuously improving
quality, which can be a major competitive advan-
tage. Last, accreditation encourages strategic
leadership, which is perhaps the most important
element in superior strategic performance.
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AACSB ACCREDITATION ENCOURAGES
FLEXIBILITY AND CREATIVITY

Julian and Ofori-Dankwa (2006) suggest that adher-
ing to accreditation standards reduces the flexibil-
ity of schools reacting to market changes. To the
contrary, current AACSB accreditation standards
(2007) are flexible by design. Program diversity at
AACSB schools is evidence of the innovation fos-
tered by AACSB standards. AACSB accredited
schools offer 1,700 different kinds of undergraduate
programs and 740 specialized master’s programs
(e.g., luxury brand management, pharmaeconom-
ics, etc.). Figures 1 and 2 present information from
AACSB’s DataDirect, which indicates the growth in
four program categories at the undergraduate and
MBA level. The diversity of programs at accredited
schools would be impossible if AACSB inhibited
flexibility.

In fact, the latest standards (AACSB, 2007) explic-
itly support more innovation in program delivery
and school administration. For example, the stan-
dards indicate that “the faculty as a whole should
encourage instructional innovation, and adminis-
trators should provide professional development
opportunities for curricular and course innovation”
(AACSB, 2007: 55). Many of the most innovative
business schools are AACSB accredited and they
are not constrained by AACSB accreditation. Busi-
ness programs at Case Weatherhead School of
Management, Open University, and ESADE are
good examples. Case and ESADE are listed in Be-
yond the Grey Pinstripes (Aspen Institute, 2005),
which is a listing of schools with progressive
curricula in the areas of ethics, sustainability,
and social responsibility. Open University has
been a leader in distance education and other
nontraditional approaches to business educa-

tion. Innovation at these schools and data repre-
sented in Figures 1 and 2 are evidence of flexi-
bility and creativity that AACSB accreditation
encourages.

Strategy is imperative in a changing environ-
ment, in which a consistent direction is essential to
long-term success (Andersen, 2000, 2004; Brews &
Hunt, 1999; Goll & Rasheed, 1997; Grant, 2003). Suc-
cessful firms such as General Electric, Dell, Sony,
Ericsson, and others in hypercompetitive indus-
tries, survive and prosper due in part to their long-
term strategies. In addition, these firms have for-
mal strategic management processes that enhance
their ability to create effective strategies. While
their short-term objectives change based on the
dynamic nature of their markets, these firms have
relatively consistent strategies.

Hambrick and Fredrickson (2005) also point out
that strategy does not have to be static or restrict
flexibility, and they cite numerous firms (e.g., IKEA)
that have effectively built flexibility into their
strategies by making them general enough to fit
variable conditions. AACSB accreditation thus
supports flexibility because it encourages schools
to choose their strategy and change it as neces-
sary. Additionally, the standards specifically rec-
ognize multiple approaches to strategy: “Schools
may conduct their strategic management activities
in many different ways” (AACSB, 2007: 19). Another
example of support for flexibility is cited in the
standards: “The definition of learning goals must
be developed at each member institution to fit
characteristics, circumstances, and mission of the
institution and its business degree programs”
(AACSB, 2007: 64). Last, the guidelines specify that
accreditation reviews must account for differences
in programs. For example, the standards state that

FIGURE 1
Program Growth, UG
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“in the practice of accreditation evaluation, Peer Re-
view Teams must exercise flexibility. Deviations
from standards may be encountered that represent
innovation or cultural differences that the standards
have not anticipated. Evaluations must be based on
the quality of the learning experience, not rigid in-
terpretations of standards” (AACSB, 2007: 2).

Julian and Ofori-Dankwa (2006) suggest that ac-
creditation acts as a disincentive for major pro-
grammatic changes. Evidence from the standards
and innovative schools cited earlier indicates oth-
erwise. The expectation that schools seek continu-
ous improvement is similar to what is expected in
industry, but it does not prevent major changes.
The most competitive automobile firms (e.g.,
Honda) use quality approaches that rely on contin-
uous improvement, yet they implement major
changes (e.g., restructuring, acquisitions, and new
models, etc.). While AACSB accreditation stan-
dards call for continuous improvement, it can be
realized by either incremental or major improve-
ments over time. Evidence from the 2004 AACSB
Strategic Management Survey (unpublished re-
port) supports this position. Deans reported the
degree of strategic changes that they planned to
make over the next 3 years as follows: many
changes, mainly incremental (48%); few changes,
but radical (26%); few changes, mainly incremental
(15%); and many changes, mostly radical (11%).

The top five areas in which deans plan to make
changes are overall prestige and reputation (3.58);
financial resources (3.35); program offerings (3.22);
quality of faculty (3.19); and quality of students
(2.89).1 Therefore, AACSB schools are not limited

in any way concerning the magnitude of their im-
provements as long as they are consistent with the
school’s mission. Additionally, AACSB does not pre-
vent a school from changing its mission. The most
important factor of continuous improvement is the
quality of the resultant program changes. While
AACSB accreditation standards impose some restric-
tions on what schools can do, they are functional and
reasonable, and allow for significant variance in
strategy so that schools can determine how to best
meet the needs of their constituencies.

AACSB DOCUMENTATION PROVIDES VALUE TO
BUSINESS SCHOOLS

Julian and Ofori-Dankwa (2006) suggest that there
is a trend toward “accreditocracy,” which they de-
scribe as increased formalization, reliance on hard
data, documentation, and continuous improve-
ment. Their term “accreditocracy” is quite similar,
as they apply it, to bureaucracy. Bureaucracy is
commonly used to refer to useless paperwork,
senseless layers of approval, long turnaround on
decisions, and little flexibility.

Most business schools are part of large univer-
sities, however, which were bureaucratic long be-
fore business schools ever existed. The U.S. De-
partment of Education Commission on the Future
of Higher Education report indicates that “too
many of our colleges and universities have not
embraced opportunities to be entrepreneurial. . . .
For their part, state and federal policymakers
have also failed to make supporting innovation a
priority” (U.S. Department of Education, 2006: 8).
Therefore, it seems illogical to conclude that
AACSB causes schools to be bureaucratic. While

1 These scores are based on a 5-point scale (5 � many changes,
1 � few).

FIGURE 2
Program Growth, MBA
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documentation is required, it provides value to
schools.

Similar to the successful and creative
firms mentioned earlier, accredited
schools are required to provide
documentation to AACSB. Evidence of
performance is consistent with the
strategy implementation process used in
industry. It is hard to imagine any
organization that would reward the
accomplishment of major performance
goals without verifiable evidence.

Similar to the successful and creative firms men-
tioned earlier, accredited schools are required to
provide documentation to AACSB. Evidence of per-
formance is consistent with the strategy imple-
mentation process used in industry. It is hard to
imagine any organization that would reward the
accomplishment of major performance goals with-
out verifiable evidence. The reporting required for
AACSB accreditation is conceptually analogous to
corporate reporting to shareholders. However,
AACSB reporting is far less burdensome than the
reporting requirement of publicly traded firms and,
contrary to claims made by Julian and Ofori-
Dankwa (2006), it consists of both quantitative and
qualitative data. Schools must demonstrate that
learning has taken place: a core goal of business
education. This is a goal that all business school
stakeholders share, and for which stakeholders
want evidence of achievement; therefore, the
documentation provides a benefit by serving the
independent assessment needs of stakeholders.
In an environment of increased oversight and
accountability, AACSB-accredited schools are
well prepared to demonstrate stakeholder value.

AACSB accreditation is based on 21 concise
standards, categorized into three broad areas
(strategic management, participants, and assur-
ance of learning), which I suggest contribute to
AACSB documentation requirements being quite
reasonable. For example, the time needed to main-
tain accreditation has been significantly reduced
since changes introduced in 2002. Prior to these
changes, maintenance reviews were very similar
to initial accreditation reviews in which all stan-
dards are reviewed. The maintenance reports were
typically 150–200 pages long, and visits took 2.5
days. Since 2002, the maintenance process has
been streamlined to focus on strategy and contin-
uous improvement as well as provide constructive

feedback to schools. Maintenance reports, required
every 5 years, are now typically 40–50 pages long
and visits take 1.5 days. Schools are required to
complete annual reports, but these are kept by the
school until maintenance reviews and are typi-
cally only 4–5 pages long.

Thus, and contrary to bureaucratic processes,
accreditation may be seen to provide value to
schools by helping them develop and improve.
AACSB’s 2005–2006 initial and maintenance ac-
creditation review satisfaction surveys reveal that
deans of schools being reviewed find value in the
review process. All deans from schools that re-
ceived an initial review reported that it added
value to their school, while 92% of deans from
schools receiving a maintenance review reported
that they found value in the process. Overall sat-
isfaction scores (on a 7-point scale) from deans
receiving an initial and maintenance review were
6.34 (91%) and 6.22 (89%), respectively. Comments
from Dean Randy Boxx and Dr. John Proe (coordi-
nator of accreditation) from the Harry F. Byrd, Jr.,
School of Business at Shenandoah University are
illustrative of the value derived from the initial
accreditation process:

The accreditation process has had a major,
positive impact not only [on] the Harry F.
Byrd, Jr., School of Business but also on
Shenandoah University as a whole. The en-
tire culture of the Byrd School has changed.
Our School today is clearly a mission-
driven enterprise, is focused on achieving
important strategic goals, and operates
daily according to clearly spelled out pro-
cesses, procedures, and policies. Students,
faculty, the central administration, busi-
ness leaders, and alumni are all standing
taller and are very proud of what the entire
stakeholder group has accomplished.
United together, they supported the build-
ing of high quality business programs with
continuous improvement throughout the op-
erations and activities of the School. The
impact on scholarly output, faculty develop-
ment, curriculum enhancement, and assess-
ment has changed the entire spirit of the
faculty. In addition, the pursuit of accredi-
tation has improved faculty and student re-
cruitment and has given credibility to the
School and the University. It has been a
long and arduous journey, but it has been
well worth it with changes that are almost
immeasurable.
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Accreditation maintenance reviews are conducted
every 5 years and use some data that is already
collected by schools for other purposes. In certain
cases, AACSB accreditation can save schools time
and effort when seeking other forms of accredita-
tion. For example, NVAO, the accreditation orga-
nization of the Netherlands and Flanders (the
Flemish region of Belgium), has recently recog-
nized AACSB accreditation as equivalent to its
own standards and accepts AACSB documenta-
tion for its accreditation process. AACSB accred-
itation may also save time when seeking other
forms of accreditation (e.g., regional). The annual
reports can also be used to document school
activities for university level purposes. Data col-
lected and analyzed for accreditation reporting
is useful for the school’s strategic planning and
decision making.

Overall, therefore, it would follow that accred-
itation provides a framework for the effective
management of business schools and encour-
ages innovation in business education. While
administrative effort is needed to secure and main-
tain accreditation, the increasing demand for
AACSB accreditation (currently 106 schools are in
preaccreditation and 52 are in initial accreditation)
suggests that the benefits of accreditation far out-
weigh the costs.

OTHER TOPICS

There are several issues, although they have not
been documented in published articles, merit dis-
cussion due to the negative effect they may have
on management education. Based on years of
questions directed to AACSB staff and comments
in numerous venues, I believe discussing the fol-
lowing issues and providing accurate information
is constructive.

GMAT for Graduate Programs

Given the frequent questions and comments that
AACSB staff receive, there is a commonly held
belief that the GMAT is required for all applicants
to graduate programs. The GMAT as a tool for
admission to graduate business programs has not
been required by AACSB standards since changes
to the standards were made in 1991. Standard 6
specifies that “the policies for admission to busi-
ness degree programs offered are clear and con-
sistent with the school’s mission” (AACSB, 2007:
23). AACSB’s current position is that recruiting
quality students can be achieved in many ways

and that schools are best suited to choose their
selection tools.

Faculty Qualifications

Over many years, AACSB staff have responded to
questions about faculty qualifications that reflect
uncertainty about what is expected from faculty in
accredited schools. It is common for faculty and
administrators to assume that all faculty must be
academically qualified. Academically qualified
faculty have significant academic preparation
that is relevant to teach in a given area, while
professionally qualified faculty have significant
professional experience and preparation that is
relevant to teach in a given area. Given their mis-
sion, schools have much latitude to demonstrate
faculty qualifications in both categories. AACSB
standards indicate that for undergraduate pro-
grams, at least 50% of faculty should be academi-
cally qualified and that in total, at least 90%
should be academically and professionally quali-
fied (AACSB, 2007: 43). This flexibility is reflected in
2005–2006 data from DataDirect (AACSB, 2007),
which indicates that on average faculty at 507 ac-
credited schools are composed of 63.7% academi-
cally qualified and 28.1% professionally qualified
instructors.

A related perception is that peer-reviewed jour-
nal articles are the sole way to demonstrate main-
tenance of academic qualifications. However,
AACSB does not dictate how faculty should main-
tain their qualifications. For example, the stan-
dards indicate that “There is no intent in these
standards to describe a fixed pattern of activities
faculty members must follow to maintain their
qualifications. Expectations of the school, as well
as individual characteristics and circumstances,
will guide the choice of maintenance efforts”
(AACSB, 2007: 48). However, “the portfolio of intel-
lectual contributions should emanate from a sub-
stantial cross-section of the faculty in each disci-
pline” (AACSB, 2007: 48). Table 2 provides further
evidence that schools decide where to focus their
scholarly activities.

Last, many faculty and administrators seem to
believe that all faculty must be graduates from
AACSB schools. For example, job listings in the
Academy of Management Placement Service web-
site regularly indicate that applicants must have a
PhD from an AACSB-accredited school. However,
there is no such requirement in the current stan-
dards. This is a matter of choice for each school.
AACSB recognizes that many schools choose to
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limit their faculty hiring to candidates who ob-
tained their PhD from an AACSB-accredited insti-
tution, based on past evidence of success of such
graduates. AACSB also recognizes that outside the
United States, institutions that have not earned
AACSB accreditation may be producing outstand-
ing doctoral graduates. Furthermore, restricting
faculty hiring to graduates from AACSB-accredited
schools would eliminate scholars in related fields
(e.g., psychology) from being hired. Therefore,
AACSB encourages accredited schools to hire fac-
ulty based on quality, not whether the faculty
member graduated from an AACSB-accredited
school.

Curriculum Requirements

Years worth of questions and comments that
AACSB staff has received lead me to conclude that
curriculum requirements are the most common
area of confusion. Faculty and administrators
alike commonly believe that AACSB requires
schools to offer courses in, for example, account-
ing, ethics, or international business. However,
AACSB does not require schools to teach any
particular courses, although there are curricula
guidelines (e.g., ethics content). The standards
permit schools to provide ethics and other re-
quired content in many forms including dedicated
courses, cross-curricular integration, seminars,
and so forth. For example, AACSB standards state
that “schools should assume great flexibility in
fashioning curricula to meet their missions and
to fit with the specific circumstances of particu-
lar programs . . . accreditation does not mandate
any particular set of courses, nor is a prescribed
pattern or order intended” (AACSB, 2007: 70).

Schools are required to deliver, for example, ac-
counting, ethics, or international business content,
but how they deliver it is a school decision based
on its mission.

CONCLUSION

I have argued that AACSB accreditation provides
value to numerous stakeholders and promotes
advancements in business education. It provides
an incentive for strategic development and pro-
gram improvement. Nonetheless, AACSB ac-
creditation is obviously not the sole contributor to
school success. Nor does accreditation guar-
antee that a school will innovate, achieve all the
goals that it sets, or satisfy all stakeholders.
AACSB accreditation is a framework and process
that increases the likelihood of a school’s meet-
ing its goals and meeting the needs of student,
faculty, employers, and other constituents. It is
a general baseline of quality that encourages in-
novation and continuous improvement in a global
environment.

Moreover, I hope I have demonstrated that, con-
trary to Julian and Ofori-Dankwa’s (2006) claims,
AACSB accreditation has a positive impact on
business school strategy, encourages flexibility
and creativity, and provides numerous value-
added benefits through accreditation-related re-
porting. In addition, contrary to commonly held
beliefs, I have pointed out that AACSB provides
broad and flexible guidelines in the areas of grad-
uate admissions, faculty qualifications, and curric-
ulum requirements. Overall, therefore, I contend
that AACSB provides significant value for busi-
ness schools and their stakeholders.

TABLE 2
Scholarly Emphasis

Discipline-based Scholarship, Contributions to Practice, Learning & Pedagogical Research 106 (23%)
Contributions to Practice, Learning & Pedagogical Research, Discipline-based Scholarship 85 (18%)
Learning & Pedagogical Research, Discipline-based Scholarship, Contributions to Practice 3 (1%)
Discipline-based Scholarship, Learning & Pedagogical Research, Contributions to Practice 22 (5%)
Learning & Pedagogical Research, Contributions to Practice, Discipline-based Scholarship 10 (2%)
Contributions to Practice, Discipline-based Scholarship, Learning & Pedagogical Research 32 (7%)
Equal Emphasis on Discipline-based Scholarship and Contributions to Practice and then Learning & Pedagogical Research 76 (16%)
Equal Emphasis on Contributions to Practice and Learning & Pedagogical Research, and then Discipline-based Scholarship 34 (7%)
Equal Emphasis on Discipline-based Scholarship and Learning & Pedagogical Research, and then Contributions to Practice 7 (1%)
Learning & Pedagogical Research, and then Equal Emphasis on Discipline-based Scholarship and Contributions to Practice 4 (1%)
Discipline-based Scholarship, and then Equal Emphasis on Contributions to Practice and Learning & Pedagogical Research 24 (5%)
Contributions to Practice, and then Equal Emphasis on Discipline-based Scholarship and Learning & Pedagogical Research 21 (5%)
Equal Emphasis on Discipline-based Scholarship, Contributions to Practice and Learning & Pedagogical Research 39 (8%)
Total 463

Note. This table is based on 2005–2006 data.
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APPENDIX

AACSB Standards for Business Accreditation

Strategic Management Standards

1. Mission Statement
The school publishes a mission statement or its equivalent

that provides direction for making decisions. The mission state-
ment derives from a process that includes the viewpoints of
various stakeholders. The school periodically reviews and re-
vises the mission statement as appropriate. The review process
involves appropriate stakeholders.

2. Mission Appropriateness
The school’s mission statement is appropriate to higher ed-

ucation for management and consonant with the mission of any
institution of which the school is a part. The mission includes
the production of intellectual contributions that advance the
knowledge and practice of business and management.

3. Student Mission
The mission statement or supporting documents specify the

student populations the school intends to serve.
4. Continuous Improvement Objectives
The school specifies action items that represent high priority

continuous improvement efforts.
5. Financial Strategies
The school has financial strategies to provide resources ap-

propriate to, and sufficient for, achieving its mission and action
items.

Participants’ Standards

6. Student Admission
The policies for admission to business degree programs of-

fered by the school are clear and consistent with the school’s
mission.

7. Student Retention
The school has academic standards and retention practices

that produce high quality graduates. The academic standards
and retention practices are consistent with the school’s mission.

8. Staff Sufficiency for Student Support
The school maintains a staff sufficient to provide stability

and ongoing quality improvement for student support activities.
Student support activities reflect the school’s mission and pro-
grams and the students’ characteristics.

9. Faculty Sufficiency
The school maintains a faculty sufficient to provide stability

and ongoing quality improvement for the instructional pro-
grams offered. The deployment of faculty resources reflects the
mission and programs. Students in all programs, majors, areas
of emphasis, and locations have the opportunity to receive
instruction from appropriately qualified faculty.

10. Faculty Qualifications
The faculty has, and maintains, intellectual qualifications

and current expertise to accomplish the mission and to assure
that this occurs; the school has a clearly defined process to
evaluate individual faculty member’s contributions to the
school’s mission.

11. Faculty Management and Support
The school has well-documented and communicated pro-

cesses in place to manage and support faculty members over
the progression of their careers consistent with the school’s
mission. These include:

• Determining appropriate teaching assignments, in-
tellectual expectations, and service workloads.

• Providing staff and other mechanisms to support fac-
ulty in meeting the expectations the school holds for
them on all mission-related activities.

• Providing orientation, guidance, and mentoring.
• Undertaking formal periodic review, promotion, and

reward processes.
• Maintaining overall plans for faculty resources.

12. Aggregate Faculty and Staff Educational Responsibility
The business school’s faculty in aggregate, its faculty sub-

units, and individual faculty, administrators, and staff share
responsibility to:

• Ensure adequate time is devoted to learning activi-
ties for all faculty members and students.

• Ensure adequate student–faculty contact across the
learning experiences.

• Set high expectations for academic achievement and
provide leadership toward those expectations.

• Evaluate instructional effectiveness and overall stu-
dent achievement.

• Continuously improve instructional programs.
• Innovate in instructional processes.

13. Individual Faculty Educational Responsibility
Individual teaching faculty members:

• Operate with integrity in their dealings with students
and colleagues.

• Keep their own knowledge current with the continu-
ing development of their teaching disciplines.

• Actively involve students in the learning process.
• Encourage collaboration and cooperation among

participants.
• Ensure frequent, prompt feedback on student perfor-

mance.

14. Student Educational Responsibility
Individual Students:

• Operate with integrity in their dealings with faculty
and other students.

• Engage the learning materials with appropriate at-
tention and dedication.

• Maintain their engagement when challenged by dif-
ficult learning activities.

• Contribute to the learning of others.
• Perform to standards set by the faculty.

Assurance of Learning Standards

15. Management of Curricula
Management of Curricula: The school uses well-docu-

mented, systematic processes to develop, monitor, evaluate,
and revise the substance and delivery of the curricula of degree
programs and to assess the impact of the curricula on learning.
Curriculum management includes inputs from all appropriate
constituencies which may include faculty, staff, administrators,
students, faculty from nonbusiness disciplines, alumni, and the
business community served by the school.

The standard requires use of a systematic process for curric-
ulum management but does not require any specific courses in
the curriculum. Normally, the curriculum management process
will result in an undergraduate degree program that includes
learning experiences in such general knowledge and skill ar-
eas as:

• Communication abilities.
• Ethical understanding and reasoning abilities.
• Analytic skills.
• Use of information technology.
• Multicultural and diversity understanding.
• Reflective thinking skills.
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Normally, the curriculum management process will result in
undergraduate and master’s level general management degree
programs that will include learning experiences in such man-
agement-specific knowledge and skills areas as:

• Ethical and legal responsibilities in organizations
and society.

• Financial theories, analysis, reporting, and markets.
• Creation of value through the integrated production

and distribution of goods, services, and information.
• Group and individual dynamics in organizations.
• Statistical data analysis and management science

as they support decision-making processes through-
out an organization.

• Information technologies as they influence the struc-
ture and processes of organizations and economies,
and as they influence the roles and techniques of
management.

• Domestic and global economic environments of orga-
nizations.

• Other management-specific knowledge and abilities
as identified by the school.

16. Undergraduate Learning Goals
Bachelor’s or undergraduate level degree: Knowledge and

skills. Adapting expectations to the school’s mission and cul-
tural circumstances, the school specifies learning goals and
demonstrates achievement of learning goals for key general,
management-specific, or appropriate discipline-specific knowl-
edge and skills that its students achieve in each undergraduate
degree program.

17. Undergraduate Educational Level
The bachelor’s or undergraduate level degree programs

must provide sufficient time, content coverage, student effort,
and student–faculty interaction to assure that the learning
goals are accomplished.

18. Master’s Level General Management Learning Goals
Master’s level degree in general management (e.g., MBA)

programs: Knowledge and skills. Participation in a master’s
level degree program presupposes the base of general knowl-
edge and skills appropriate to an undergraduate degree. Learn-
ing at the master’s level is developed in a more integrative,
interdisciplinary fashion than undergraduate education. The
capacities developed through the knowledge and skills of a
general master’s level program are:

• Capacity to lead in organizational situations.
• Capacity to apply knowledge in new and unfamiliar

circumstances through a conceptual understanding
of relevant disciplines.

• Capacity to adapt and innovate to solve problems, to
cope with unforeseen events, and to manage in un-
predictable environments.

Adapting expectations to the school’s mission and cultural cir-
cumstances, the school specifies learning goals and demon-
strates master’s level achievement of learning goals for key
management-specific knowledge and skills in each master’s
level general management program.

19. Specialized Master’s Degree Learning Goals
Master’s level degree in specialized programs: Knowledge

and Skills. Participation in a master’s level program presup-
poses the base of general knowledge and skills appropriate to
an undergraduate degree and is at a more advanced level. The
level of knowledge represented by the students of a specialized
master’s level program is the:

• Application of knowledge even in new and unfamil-
iar circumstances through a conceptual understand-
ing of the specialization.

• Ability to adapt and innovate to solve problems.
• Capacity to critically analyze and question knowl-

edge claims in the specialized discipline.

Master’s level students in specialized degree programs
demonstrate knowledge of theories, models, and tools relevant
to their specialty field. They are able to apply appropriate
specialized theories, models, and tools to solve concrete busi-
ness and managerial problems. Adapting expectations to the
school’s mission and cultural circumstances, the school speci-
fies learning goals and demonstrates achievement of learning
goals in each specialized master’s degree program.

20. Master’s Educational Level
The master’s level degree programs must provide sufficient

time, content coverage, student effort, and student–faculty
interaction to assure that the learning goals are accomplished.

21. Doctoral Learning Goals
Doctoral level degree: Knowledge and Skills: Doctoral pro-

grams educate students for highly specialized careers in aca-
deme or practice. Students of doctoral level programs demon-
strate the ability to create knowledge through original research
in their areas of specialization. Normally, doctoral programs
will include:

• The acquisition of advanced knowledge in areas of
specialization.

• The development of advanced theoretical or practical
research skills for the areas of specialization.

• Explicit attention to the role of the specialization ar-
eas in managerial and organizational contexts.

• Preparation for teaching responsibilities in higher
education (for those students who expect to enter
teaching careers).

• Dissertation, or equivalent, demonstrating personal
integration of, and original intellectual contribution
to, a field of knowledge.

• Other areas as identified by the school.1

1 For guidelines to standards and other accreditation informa-
tion, go to http://www.aacsb.edu/accreditation/.

REFERENCES

AACSB. 2007. Eligibility procedures and accreditation standards
for business accreditation. Retrieved March 13, 2007, from:
http://www.aacsb.edu/accreditation/standards.asp.

AACSB. 2007. DataDirect. https://www.aacsb.edu/knowledgeservices/
datadirect/dd-intro.asp.

Andersen, T. J. 2004. Integrating decentralized strategy making
and strategic planning processes in dynamic environ-
ments. Journal of Management Studies, 41: 1271–1299.

Andersen, T. J. 2000. Strategic planning, autonomous actions
and corporate performance. Long Range Planning, 33: 184–
200.

Aspen Institute. 2005. Beyond the grey pinstripes. Retrieved June
19 2006 from: http://www.beyondgreypinstripes.org/index.
cfm.

Brews, P. J., & Hunt, M. 1999. Learning to plan and planning to
learn: Resolving the planning school/learning school de-
bate. Strategic Management Journal, 20: 889–914.

Fairbank, J. F., Labianca, G., & LeClair, D. May, 2005. Three year
forecast. BizEd: 46–51.

Goll, I., & Rasheed, A. M. A. 1997. Rational decision making and
firm performance: The moderating role of environment.
Strategic Management Journal, 18: 583–591.

Grant, R. 2003. Strategic planning in a turbulent environment:
Evidence from the oil majors. Strategic Management Jour-
nal, 24: 491–519.

254 JuneAcademy of Management Learning & Education



Hambrick, D. F., & Fredrickson, J. W. 2005. Are you sure you have
a strategy? Academy of Management Executive, 19: 51–62.

Hopkins, W. E., & Hopkins, S. A. 1997. Strategic planning-finan-
cial performance relationships in banks: A causal exami-
nation. Strategic Management Journal, 18: 635–652.

Ireland, R. D., & Hitt, M. A. 2005. Achieving and maintaining
competitiveness in the 21st century: The role of strategic
leadership. Academy of Management Executive, 19:
63–77.

Julian, S. D., & Ofori-Dankwa, J. C. 2006. Is accreditation good for
the strategic decision making of traditional business
schools? Academy of Management Learning & Education, 5:
225–233.

King, A. A., Lenox, M. J., & Terlaak, A. 2005. The strategic use of
decentralized institutions: exploring certification with the
ISO 14001 management standard. Academy of Manage-
ment Journal, 6: 1091–1106.

Miller, C. C., & Cardinal, L. B. 1994. Strategic planning and
firm performance: A synthesis of more that two decades
of research. Academy of Management Journal, 37: 1649 –
1665.

National Institute of Standards and Technology. 2004. Baldrige
National Quality Award recipient: Kenneth W. Monfort Col-
lege of Business: Retrieved August 24, 2006, from the Na-
tional Institute of Standards and Technology website:
http://www.nist.gov/public_affairs/Monfort_PDF_final.pdf.

Pfeffer, J., & Fong, C. T. 2002. The end of business schools? Less
success than meets the eye. Academy of Management
Learning & Education, 1: 78–95.

Rogers, P. R., Miller, A., & Judge, W. Q. 1999. Using information
processing theory to understand planning/performance re-
lationships in the context of strategy. Strategic Manage-
ment Journal, 20: 567–577.

Trank, C. Q., & Rynes, S. L. 2003. Who moved out cheese? Re-
claiming professionalism in business education. Academy
of Management Learning & Education, 2: 189–205.

United States Department of Education. 2006. Commission on
the Future of Higher Education Report (Draft). Retrieved
August 24, 2006, from the United States Department of Ed-
ucation web site: http://www.ed.gov/about/bdscomm/list/
hiedfuture/reports/0809-draft.pdf.

Eric J. Romero is professor of management at CENTRUM Católica, Pontificia Universidad
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